
  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Project Title 

THE BFG 

Believing, 

Friendship, and 

dreams 

Exploration 

Question 

How is our world the 

same as a giant’s world?   

  

  

Learning Challenges 

Outcomes  
How will learning be demonstrated? 

  

This is a Science-based topic and the children 

will use extracts from the BFG to develop their 

knowledge and skills in Science across the 

curriculum.  

Children will showcase their scientific learning 

by taking part in investigations then 

encouraging children in other classes to vote 

for their car to be in the winner in the ‘ride 

down the mountain’ scene from the BFG film.  

Children will take feedback from people within 

our community about what their dreams where 

during lockdown and what their hopes were for 

once lockdown was lifted.   

Children will create final copies of narratives 

and non-fiction to create displays to celebrate 

successes.  

 

Environment – cave, dreamcatcher jars, 

dream tree, dream catcher (trumpet) giant 

footprints on the floor, BFG vocabulary 

words display (bunkumhouse) 

Trips and Experiences  

-Home/ learning challenge-  

Dreamcatchers 

David Andrews ‘Creative Storytelling’ with 

Children’s University.  

 

  

  

Immersion - experience that will grasp 
hearts and minds 

Audience and Exhibition 

Children will create a ‘BFG world’ for other children to visit 

either from another school or family siblings in our 

community. Part of this ‘BFG world’ will showcase a 

reflection on experiences of lockdown linked to our dreams 

and hopes for the future during this time.   

The children will all have a role to play in this exhibition 

and will explain and teach visitors different aspects from 

the BFG’s world.  

The children will take ownership over this exhibition by 

advertising and organising the event.  

 

Summer 1 

Can we make dreams look real? 

Can we use art to represent are dreams? 

What are mountains and their features? 

Where are mountains in the UK? 

Can we create a moving vehicle to get down the mountain? 

 

Summer 2 

How are mountains different around the world? 

How do solids, liquids and gases create the BFG’s world?  

What happens when objects change temperature? 

At what temperature do materials change state? 

What is evaporation and condensation?  

 



  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Academic 

We will engage with a range of texts across this topic to ensure children are 

exposed to different variety of writing styles and audience.  

From reading the BFG, we will write our own fantasy stories and create explanation 

texts on how to look after a giant. From looking at mountains, we will write non- 

chronological reports and gain information and facts using the key text to help us. 

We will also learn some poetry and focus on ‘Somewhere over the Rainbow’ song by 

Israel Kamakawiwo’ Ole. We will look at the key words of these lyrics and link them 

to pandemic and how this song gave us hope, love and support during our experiences.  

We will use our Maths skills within Science, particularly during investigations to use 

our time knowledge for durations within forces experiments. We will use our 

scientific knowledge when creating our cars and make sure we create cars using our 

knowledge on air resistance and forces to ensure our car is the fastest one.  

 

 

Social 

 

Children will use their explanation texts to look at editing and improving them to create an online video on how to look after a 

giant.  

We will decide what ‘social rules’ are and use the clip from the BFG where the giant is being bullied by the other giants. We 

will discuss what we class bullying as and use the clip from the film to give examples. We will talk about our playtimes and 

lunchtimes and how we expect people within our Wansbeck Family to behave. We will think about how we, as pupils in our 

school, can encourage this behaviour e.g. lead an assembly on making positive choices, put up posters with our restorative 

questions on, lead a phase assembly within other phases.  

We will use our writing skills to invite people to our showcase event and advertise it. We will play a central role in making sure 

our community are persuaded to attend our event. We will also speak to the community that attends our event and get them 

to complete a questionnaire based on our event to learn what went well and areas for development.  

On reflection from the pandemic, we will think about the importance of friendships and feeling like part of a community. We 

will consider how our community supported one another during this time and what it feels like to be part of a community. We 

will look into the work that the NHS did during this time and how they worked as a community to save lives and reduce the 

risks of the virus to others. We will also look at how the wider community supported the NHS during this time through ‘clap 

for the NHS’ on a Thursday and why this was an important part of our society at the time.  

 

Emotional 

As a class, we will look at bullying linked to the text on how the other giants treat the BFG. We will focus in on the different 

giants at certain points in the story and discuss which emotions they may be feeling and why. We will link this to our own 

experiences, if we have been in similar situations and discuss them.  

Linked to our Literacy work on Poetry we will discuss how the lyrics ‘Over the Rainbow’ make us feel and link this to our feelings 

during the pandemic and the impact this had on our families and community.  

Linked to the BFG, we will be celebrating differences and understanding how first impressions or judging someone by their 

appearance isn’t always accurate.In Geography, we will consider what life is like for people who live in different parts of the 

world and how this may affect them and what this would be like 

.  

Emotional 

Social 



  

 

  

 

 

 

 

 

 

 

 

Activity Character skills    demonstrated  What opportunity will we 

provide the children with? 

How will we evidence this? How will the 

children reflect on this? 

What date will this be done by? 

Swim in a leisure centre without 

support 

confidence, teamwork, resilience, 

independence, communication 

    

Take a trip using public transport.  Wider experience, confidence, 

listening, public awareness 

    

Take part in a group debate Leadership,  

Good communicators,  

Confidence 

Completed   

Attend a club consistently for a term Resilience, Responsibility,  Teamwork, 

Confidence,  Respect 

    

Plant and maintain a vegetable plot 

(gardening club) 

Responsibility, Healthy lifestyle, 

Wider  Experience,  

   

Apply for a job and stay dedicated to 

doing it 

Leadership, Confidence,         

Responsibility, Good communicator 

Completed   

Be a problem solver or play leader for 

KS1 for a half term 

Responsibility,  

Good communicator, Respect 

Completed   



  

 

Lead a group or an activity for KS1  Leadership, Listening, Good 

communicator. 

   

As a group choose local charity and find 

out about and support it 

Responsibility, Good Communicator,             

Supporting others 

    

Visit a local landmark and          

understand the significance for the 

area.  

Wider Experience, Pride     

Upload something onto the school blog 

and ask someone to comment 

Good communicator, Aspiration, Pride Completed   

As a class do something that benefits 

the local community 

Pride, Responsibility, Teamwork, Good 

Communicator 

    

Solve real-life problems in a team in 

school 

Problem solving, good communication, 

teamwork, initiative,  

Completed   

Sleep away from home close to my 

family home 

Responsibility, independence, 

confidence, communication skills, 

team work 

Completed   

Watch a theatre performance locally Listening, aspiration, wider 

experience 

  

 

 

 

 

 

 

 

 

 

 

 

 



  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

It is understandable for children to feel anxious about impact of coronavirus. The return to school should help by providing routine and a sense 

of stability. We need to consider how to support pupils who may: 

• Continue to have anxieties related to the virus  

• Have found the long period at home hard to manage 

• Be subject to safeguarding concerns 

• Make safeguarding disclosures after returning to school  

• Have lost family member due to the virus  

• Be currently transitioning into a new educational phase 

We need to ensure through our curriculum that pupils have opportunities to: 

• Develop coping skills and self-care techniques  

• Talk about their experiences during the outbreak  

• Have one-to-one conversations with trusted adults, if needed  

• Learn about topics related to Coronavirus (e.g. hygiene) 

• Renew and develop friendships and peer groups  

• Take part in other enriching developmental activities  

Start with well-being 

The majority of children and young people have good mental wellbeing most of the time. The starting point should therefore be teaching pupils 

the factors that contribute to and help us maintain wellbeing.  

Once understanding of wellbeing is established you will be able to teach pupils to understand and identify  

• When someone may be experiencing poor mental health  

• Contributing factors to poor mental health  

• Positive strategies to improve wellbeing  

• When people need help from others  

Mental wellbeing is closely related to several other 

topics such as: 

• Relationships, bullying, internet safety and 

harms  

• Physical health, healthy eating, drugs, alcohol 

and tobacco 

Think about: 

• Links to these subjects across the curriculum  

• Find ways to link knowledge and vocabulary 

across topics  

• Design lessons which enable pupils to make 

connections between mental wellbeing and other 

topics.  



  

 

 

How can we build mental wellbeing into our topic? 

Statutory Guidance How would we teach this? Links to this this topic 

Know mental wellbeing is a normal part of daily life, in the same 

way as physical health 

Teach pupils that, like physical health, mental wellbeing is an 

important part of daily life that is influenced by different 

factors, including exercise.  

Explain to younger pupils that things they value, enjoy or are 

good at can all support mental wellbeing. Positive relationships, 

and eating and sleeping well can also help.  

Prompt older pupils to reflect on ways they can contribute to 

others’ mental wellbeing, and establish which activities help 

them maintain their own wellbeing. 

Discuss how the BFG stays healthy such as eating lots of fruit 

and vegetables. Discuss how this is part of a healthy lifestyle 

and making healthy choices.  

Look into getting into a good routine and getting plenty of sleep. 

Make links to sleeping and dreaming and how dreams can make 

us feel refreshed and how we can be encouraged 

to have nice, relaxed deep sleep.  

For older children, make links to the BFG text 

and talk about the impact of giants have on the 

BFG wellbeing.  

Know there is a normal range of emotions (e.g. happiness, 

sadness, anger, fear, surprise, nervousness) and scale of 

emotions that all humans experience in relation to different 

experiences and situations. 

Teach pupils to identify and name the range and degrees of 

emotions in daily life. Pitch lessons to match developmental 

stage.  

Stage 1: Recognising fear, joy, disgust, surprise, sadness, anger, 

happiness. 

Stage 2: Recognising pride, shame, dismay, jealousy, 

embarrassment, empathy. 

Stage 3: Recognising multiple emotions (feeling good, bad or 

indifferent at the same time), false emotions (pretending to like 

a present).Teach younger pupils to recognise: 

emotional triggers (losing a toy, routine change) 

that the behaviour of others can affect their wellbeing 

their own behaviour and emotions can affect others  

Build older pupils’ awareness of: the impact of life events 

(parents separating, arrival of a new sibling) the many factors 

that can affect mood such as responsibilities, personal 

preferences, exercise how events can affect the intensity of 

our emotions 

Link this work to the work with dream jars and emotions.  

Can children create dream jars with multiple emotions in and 

what would this look like in a colour.  

Make links to the dream jars work representing an aspect of 

their life event which has affected them. This could be 

completed in a PSHE lesson and linked to art work and use of 

pastels and colour in addition to their art work.  

Know how to recognise and talk about emotions, including having 

a varied vocabulary of words to use when talking about their own 

and others’ feelings. 

Establish and build younger pupils’ vocabulary for:  

things that make them feel happy or sad 

things that could make someone else feel happy  

Challenge older pupils to talk in more complex and nuanced ways 

about:  

how events and people can make them feel happy, sad, anxious or 

upset 

others’ emotions and how to recognise them  

how someone might feel in an abstract scenario 

Initially, link this to class texts to give the same context and 

create discussion around events, people and emotions.  

This can also link to vocabulary lessons.  

Know how to judge whether what they are feeling and how they 

are behaving is appropriate and proportionate. 

For younger pupils model appropriate: 

responses to events/situations 

Initially link this to the BFG’s behaviour when meeting the 

Queen and if this is ‘appropriate’ behaviour.  



  

 

ways to express emotions 

Also provide opportunities for pupils to practise recognising 

appropriate emotions and behaviour. 

Give older pupils opportunities to select appropriate emotions 

and behaviours in response to (positive or negative) scenario-

based triggers. Teach that there is usually a range of potential 

responses / expected behaviours. 

Then go on to explore different people’s reactions to different 

behaviours depending upon the context and whether this 

behaviour is positive or negative. Make links to contexts from 

the texts for children to refer to and then link to their own 

lives.  

Know the benefits of physical exercise, time outdoors, 

community participation, voluntary and service-based activity on 

mental wellbeing and happiness. 

Teach pupils that physical activity (activity that gets heart 

pumping) has been proven to be good for mental wellbeing. Pupils 

should be physically active every day for at least 60 minutes. 

Ensure pupils know and experience the benefit of activity, such 

as:  

PE at school 

walking or cycling to school 

physically demanding activity out of or inside school (e.g. daily 

mile-long walk, jogging, sports) 

Explain that this is the minimum and that the more exercise 

they do the better their wellbeing is likely to be. 

Explain that contact with other people has also been proven to 

be good for mental wellbeing. Ensure that pupils know and 

experience the benefits of social interaction inside and outside 

school, including by:  

taking part in clubs (e.g. sports clubs, rainbows, beavers) 

participating in groups of people who share interests (e.g. drama 

clubs) 

helping out with volunteering projects at school 

volunteering elsewhere (e.g. litter picking with people in the 

local community) 

Teach pupils that good mental wellbeing depends  

on getting the right amount of sleep every day:  

children aged 3 to 5 need 10 to 13 hours 

children aged 6 to 12 need 9 to 12 hours  

young people aged 13 to 18 need 8 to 10 hours 

Explain pupils can develop a routine to reduce screen time and 

prioritise sleep, social interaction and physical activity, which 

are vital for wellbeing, for example, by: 

agreeing a weekly online limit with their parents 

switching off their phone 2 hours before bed 

Link this to the BFG and discuss how he is isolated and not 

taking part in his community. Discuss why this is and how this 

has made him feel. Talk about the impact of this on his mental 

wellbeing and explore how he, as a character, ensures his mental 

wellbeing is healthy e.g. escaping to his dream collection is 

something he enjoys doing. Link this to what children enjoy 

doing.  

Make links to the sleeping giants in the film and how important 

sleep is and a good routine.  

Make links to the pandemic and how we needed to ensure we still 

had contact with other so we didn’t feel isolated. Get children 

talking and sharing about what they did during the pandemic to 

make sure they still communicated with their community.  

 

Know simple self-care techniques, including the importance of 

rest, time spent with friends and family and the benefits of 

hobbies and interests. 

Teach younger pupils to make positive connections between 

things they enjoy (activities, friends) and feeling good. 

Challenge older pupils to reflect on how rest, time with others, 

hobbies and interests, rationing time online, help to maintain and 

increase their wellbeing.  

Create character profiles about things the characters enjoy 

doing. Now link this to ourselves and what we enjoy doing which 

links to our wellbeing.  

Create a ‘five minutes’ to unwind part of your timetable at an 

appropriate time of the day to see the impact and talk about 

how it made the children feel.  



  

 

Ensure older pupils are taught and know of a range of self-care 

strategies they can use to regulate their emotional experience 

(for example, some people enjoy mindfulness, colouring, 

exercise, setting a time to ‘unwind’ before bed as well as getting 

enough sleep). 

Know isolation and loneliness can affect children and that it is 

very important for children to discuss their feelings with an 

adult and seek support. 

Teach pupils the difference between boredom, isolation and 

loneliness. Anyone (including adults) can experience these 

feelings – whether or not they have people with them.  

Encourage younger pupils to use creative activities (such as 

telling or writing stories) to tackle boredom. 

Emphasise that they can seek out a trusted adult or friend when 

they feel lonely. 

Explore strategies with older pupils to reduce loneliness (for 

example, seeking companionship or joining clubs). 

Remind younger pupils to talk to a trusted adult when: 

experiencing friendship problems (e.g. toys being taken from 

them) 

they feel lonely 

Check that older pupils: 

can describe what loneliness is  

know that it can help to talk about feelings  

are aware of the adults they can talk to 

can suggest actions a character might take if they were lonely 

(structured scenario) 

Complete work on loneliness and link this to artwork and a 

colour. What would a ‘lonely’ painting look like? 

Discuss how sometimes elderly people can feel lonely due to 

being isolated. Get the children thinking about how they can 

support the elderly in their community to not feel so lonely – 

could they create some artwork to send to them to brighten up 

their day which is themed around colour and community? 

Make links to the BFG and what he does to combat his 

loneliness. Discuss the role of the other giants, even though 

they are in a big group, could they be lonely? 

 

Know that bullying (including cyberbullying) has a negative and 

often lasting impact on mental wellbeing. 

Teach that:  

bullying can make people feel bad and negatively affects mental 

wellbeing 

all types of bullying can hurt people (including ‘cyberbullying’) 

you can’t always tell if someone is being hurt by bullying 

bullying can affect someone long after an incident has happened 

(it can affect their whole life) 

Emphasise that bullying should not be tolerated and that people 

should ask for help if they need it 

 

Make links to the text and look at different scenarios within 

the film to pull apart and 

explore with the children.  

 

Discuss how if we all do not 

tolerate bullying, then we can 

eradicate it. How do we spread 

this message? What can we do?  

 

Discuss cyber bullying – how is it similar? How is it different? 

 

What is bullying? What does being mean look like? Differentiate 

between the two as we sometimes use the word ‘bullying’ too 

freely when actually it is falling out with friends.  

 

Know where and how to seek support (including recognising the 

triggers for seeking support). 

Tell younger pupils that they should always ask for help when 

they need it, such as when they or someone else is worried or 

upset.  

Explain and encourage older pupils to recognise scenarios when 

they should ask for help, such as when they’re concerned about:  

their wellbeing / emotional reactions 

someone else’s wellbeing / emotional reactions 

This could be in response to face-to-face or online behaviour. 

Know … whom in school they should speak to if they are worried 

about their own or someone else’s mental wellbeing or ability to 

control their emotions (including issues arising online). 

Ensure all pupils know their appropriate adults to ask for 

support when they or somebody else is feeling hurt, upset, 

worried or angry (including about issues arising online).  

Make links to Sophie – who was her trusted adult at the 

beginning of the story? Did she have one? Who is her trusted 

adult now?  



  

 

Identify their key trusted adults at school and remind pupils 

they can also talk to any other teacher. 

Older pupils should also know who they can speak to outside 

school (e.g. parent/carer, a friend). 

Make links to trusted adults in school.  

Who can be a trusted adult? Who can’t be?  

 

Know it is common for people to experience mental ill health. For 

many people who do, the problems can be resolved if the right 

support is made available, especially if accessed early enough. 

Teach pupils that feeling emotions such as sadness doesn’t mean 

we are unwell - feelings often change throughout the day and 

over longer periods.  

Sometimes mental wellbeing can be affected, e.g. by life events 

or seemingly lower-level stressors and: 

people sometimes need help to get better or cope, e.g. help from 

family, friends, a doctor 

wellbeing is a spectrum and addressing issues early can minimise 

the negative impact 

people can seem happy but still need help 

Discussions with children around feelings and how these can 

change quickly.  

Look at a character feelings chart and how this may change over 

a period of time e.g. looking at Sophie at the beginning of the 

text and how she goes from feeling curious to feeling 

frightened within the space of a few minutes of events 

happening.  

Link this to feeling concerned with 

the pandemic and how everyone 

had moments where they felt 

unsure/sad and other moments 

when they coped well and felt safe 

at home.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



  

 

 

Geography 
Overview 

As geographers we will describe and understand the key aspects of the physical geography of mountains. We will study mountain ranges in the UK and compare with mountain ranges in a Europe. 

We will look at the physical and human geography of regions associated with a mountain range in the UK and Year 4 will develop this further to compare it with the physical and human geography of 

mountain ranges in a European country. Both year groups will name and locate at least 6 cities and 8 countries of the UK and use maps to locate at least 8 

countries in Europe. They will become familiar with European maps by using the 8 points of the compass to locate 

countries in Europe in relation to the UK and use maps to locate capital cities within Europe. Year 4 will complete this 

work too and develop it further to look at mountain ranges in North and South America. They will know the name and 

locate at least 8 major capitals cities of the world. Year 4 will develop this further to become familiar with world maps 

by locating the equator, Tropics of Cancer and Capricorn as well as the Greenwich Meridian. They will identify the 

position and significant of the Equator, Northern Hemisphere and   Southern Hemisphere as well as identifying the position and significant of latitude and 

longitude.   

National Curriculum Links 

 
G12 name and locate counties and cities of the United Kingdom, geographical regions and their identifying human and physical characteristics, including hills, mountains, cities, rivers, key topographical features and land-use 

patterns; and understand how some of these aspects have changed over time 

G14 understand geographical similarities and differences through the study of human and physical geography of a region or area of the United Kingdom (different from that taught at Key Stage 1), a region or area in a European 

country, and a region or area within North or South America  

G15 describe and understand key aspects of: physical geography, including: climate zones, biomes and vegetation belts, rivers, mountains, volcanoes and earthquakes, and the water cycle  

G11 locate the world’s countries, using maps to focus on Europe and North and South America and concentrating on their environmental regions, key physical and human characteristics, countries, and major cities 

G16 describe and understand key aspects of human geography, including: settlements, land use, economic activity including trade links, and the distribution of natural resources including energy, food, minerals, and water supplies 

G17 use maps, atlases, globes and digital/computer mapping to locate countries and describe features studied 

 

  

Skills 

 
 Year 3 Year 4 

Fieldwork  Know and name the eight points of a compass (use within maps within Europe.)  

Use maps to locate European countries and capitals 

Use maps and globes to locate the equator, the Tropics of Cancer and Capricorn and the 

Greenwich Meridian  

Use four-figure grid references, symbols and keys on maps within the UK.  

Know how to plan a journey within the UK, using a road map 



  

 

 

Locational Knowledge  Name and locate at least 6 cities and 8 counties of the UK. 

Use maps to locate at least 8 countries in Europe 

Know the names of four countries from the southern and four from the northern 

hemisphere 

Know the names and locate at least 8 major capital cities of the world  

Know were the main mountain ranges are in the UK  

Identify the position and significance of Equator, Northern Hemisphere and Southern 

Hemisphere  

Identify the position and significance of latitude and longitude. 

Place Knowledge Understand the human and physical geography of a region of the United Kingdom. Understand human and physical geography of a region in a European country and look for 

similarities and differences with a region of the UK. 

Human and Physical Geography  Physical Geography 

Know what causes an earthquake  

Label the different parts of a volcano  

Human Geography  

Describe and understand key aspects of human geography, including: types of settlement 

and land use. 

Physical Geography 

Know the names of the world’s highest mountains  

Know what is meant by a biome and what are the features of a specific biome  

Label layers of a rainforest and know what deforestation is  

Human Geography 

describe and understand key aspects of human geography, including: the distribution of 

natural resources including energy, food, minerals and water. 

Vocabulary  process cycle erode decline infrastructure Ordnance meridian valley vegetation season weather finite resource perspective channel references climate zones biomes vegetation belts 

 

Art Design and Technology 
Overview 

As artists, we will make the link to ‘dream jars’ from the story and discuss what dreams are like and if they were a piece of Art, how would 

we represent them. We will be introduced to the work of Salvador Dali who created ‘dreamlike’ qualities in his artwork. We will look at the 

shapes he recreated from everyday objects and replicate some of the techniques used by him to turn these everyday qualities in ‘dreamlike’ 

objects which appear to be floating and moving. We will use collage to draw these shapes and begin to 

piece them together in a jar to create original pieces that are influenced by study of Dali. 

To develop this further children will use their initial ideas by making their own dream jars with colours 

and collages that remind them of their own dreams. The will use ‘sketch books’ to draw their dreams 

and review and revisit these ideas as the topic develops. ‘Inside’ the dream jars children place a note 

about what their dream for the future is. Children create a collage in the form of a dream jar. To make 

the dream jar, we will create a dream like wash as a background to the jar to represent the mood in 

our dream. We will use different techniques in our collages such as selecting and arranging materials 

for a striking effect, ensure work is precise and use coiling, overlapping, tessellation, mosaic and 

montage. 

 

 

 

 

Overview 

As Design Technologists, we will use our knowledge about Sound to create our own musical instruments. We will use these instruments to perform our own 

song at our Showcase event and upload this onto the blog.  

We will think carefully about the specification for the design and make sure our design criteria meets this. These instruments are going to be used by the 

BFG to take to Buckingham Palace to perform for the Queen so we need to think carefully about the design and durability of these to make sure they 

survive the journey in the BFG’s suitcase on the way to the Queen afternoon party.  

 https://www.stem.org.uk/system/files/elibrary-resources/legacy_files_migrated/2736-music_col-1825.pdf  
 

National Curriculum Links 

 

A1a to use a range of materials creatively to design and make products 

A1b using drawing, painting and sculpture to share their ideas, experiences and imagination  

A2  developing techniques in using colour, pattern, texture, line, shape, form and space  

A3  about the work of a range of artists, craftsmen and designers, describing the differences and similarities between different 

practices and disciplines, and making links to their own work 

A4 to create sketch books to record their observations and use them to review and revisit ideas, and collect visual material to help them 

to develop their ideas 

A5 to improve their mastery of techniques, such as drawing, painting and sculpture with materials (e.g. pencil, charcoal, paint, clay) 

 

National Curriculum Links 

 

Design  

(a)  use research and develop design criteria to inform the design of innovative, functional, appealing products that are fit for purpose, aimed at particular individuals or 

groups  

(b)  generate, develop, model and communicate their ideas through discussion, annotated sketches, cross-sectional and exploded diagrams, prototypes, pattern pieces and 

computer-aided design  

Make  

(a)  select from and use a wider range of tools and equipment to perform practical tasks, such as cutting, shaping, joining and finishing, accurately 

(b)  select from and use a wider range of materials and components, including construction materials, textiles and ingredients, according to their functional properties and 

aesthetic qualities 

Evaluate  

(a)  investigate and analyse a range of existing products  

(b)  evaluate their ideas and products against their own design criteria and consider the views of others to improve their work  

(c)  understand how key events and individuals in design and technology have helped shape the world  

Technical Knowledge 

(a) apply their understanding of how to strengthen, stiffen and reinforce more complex structures 

https://www.stem.org.uk/system/files/elibrary-resources/legacy_files_migrated/2736-music_col-1825.pdf


  

 

(b) understand and use mechanical systems in their products [for example, gears, pulleys, cams, levers and linkages] 

 

 
 

Skills 

Drawing Use different hardnesses of pencils to show line, 

tone and texture.  

Annotate sketches to explain and elaborate ideas.  

Sketch lightly (no need to use a rubber to correct 

mistakes).  

Use shading to show light and shadow.  

Use hatching and cross hatching to show tone and 

texture. 

Painting Use a number of brush techniques using thick and 

thin brushes to produce shapes and lines.  

Mix colours effectively.  

Use watercolour paint to produce washes for 

backgrounds then add detail.  

Experiment with creating mood with colour. 

Collage Select and arrange materials for a striking effect.  

Ensure work is precise.  

Use coiling, overlapping, tessellation, mosaic and 

montage. 

Sculpture Create and combine shapes to create recognisable 

forms (e.g. shapes made from nets or solid materials).  

Include texture that conveys feelings, expression or 

movement.  

Use clay and other mouldable materials.  

Add materials to provide interesting detail. 

Print Use layers of two or more colours.  

Replicate patterns observed in natural or built 

environments.   

Make printing blocks (e.g. from coiled string glued to 

a block).  

Make precise repeating patterns. 

Digital Media  Create images, video and sound recordings and explain 

why they were created.  

Replicate some of the techniques used by notable 

artists, artisans and designers.  

Create original pieces that are influenced by studies 

of others. 

Knowledge needed to master techniques  Know how to show facial expressions in art  

Skills 

 Year 3 Year 4  

Food Prepare ingredients hygienically using 

appropriate utensils.  

Measure ingredients to the nearest 

gram accurately.  

Follow a recipe.  

Assemble or cook ingredients sweet 

or savoury (controlling the 

temperature of the oven or hob, if 

cooking). 

Prepare ingredients hygienically using 

appropriate utensils.  

Measure ingredients to the nearest 

gram accurately.  

Follow a developed recipe. 

Assemble and cook ingredients sweet 

or savoury (controlling the 

temperature of the oven or hob, if 

cooking). 

Technical Skills Cut materials accurately and safely by 

selecting appropriate tools. (including 

within the perimeter of the material)   

Measure and mark out to the nearest 

millimetre.  

Select appropriate joining techniques.  

Choose suitable techniques to 

construct products or to repair items.  

Textiles  

Understand the need for a seam 

allowance.  

Join textiles with stitching.  

Select appropriate techniques to 

decorate textiles 

Cut materials accurately and safely by 

selecting appropriate tools. (including 

within the perimeter of the material)   

Measure and mark out to the nearest 

millimetre.  

Select appropriate joining techniques.  

Choose suitable techniques to 

construct products and to repair 

items.  

Textiles  

Understand the need for a seam 

allowance.  

Join textiles with appropriate 

stitching.  

Select the most appropriate 

techniques to decorate textiles 

Design Use research to develop design 

criteria   

Design by identifying users to base 

the design round  

Develop ideas and plans through 

discussion and annotated drawings 

Use research to develop and adapt 

design criteria   

Design with purpose by identifying 

users to base the design round 

Develop ideas and plans through 

discussion and accurate annotated 

drawings 

Make Make products by following a step by 

step plan  

Work accurately to measure, make 

cuts and make holes 

Make products by following a clear 

and concise step by step plan  

Work accurately to measure, make 

cuts and make holes.  



  

 

 

 

 

 

Know how to use different grades of pencil to shade 

and to show different tones and textures  

Know how to create a background using a wash   

Know how to use a range of different brushes to 

create different effects   

Know how to use line, tone, shape and colour to 

represent figures and forms in movement   

Know how to show reflections 

Knowledge of artists  Know the techniques used by three different artists  

Know how to compare the work of different artists  

Know the historical period a piece of art is from  

Replicate some of the techniques used by notable 

artists, artisans and designers.  

Create original pieces that are influenced by studies 

of others. 
 

Evaluate Explain how to improve a finished 

model  

Evaluate the products for their 

purpose or appearance  

Present a product in an interesting 

way 

Explain how to improve a finished 

model  

Evaluate the products both for their 

purpose and appearance  

Explain how the original design has 

been improved  

Present a product in an interesting 

way 

Progression of Key Knowledge    

Food Know which food is healthy and which 

is not   

Know that food is available in 

different seasons  

Know how to read a scale appropriate 

to stage in mathematics   

Know which food is healthy and which 

is not   

Know that food is available in 

different seasons  

Know how to read a scale appropriate 

to stage in mathematics   

Technical Knowledge Know how to strengthen a product by 

stiffening a given part or reinforce a 

part of the structure   

Know how to use electrical systems to 

enhance the quality of a product   

Link scientific knowledge by using 

lights, switches and buzzers  

 

Know how to strengthen a product by 

stiffening a given part and reinforce a 

part of the structure   

Know how to use electrical systems to 

enhance the quality of a product   

Link scientific knowledge by using 

lights, switches and buzzers  

Use a simple IT program within the 

design 

Design  Use knowledge of materials to choose 

a material for its suitability or 

appearance   

Having knowledge of other designers  

Use knowledge of materials to choose 

a material for its suitability and 

appearance   

Having knowledge of other designers 

and uses these when designing 

Make Know which tools to use for a 

particular task 

Begin to know which material is likely 

to give the best outcome   

Know which tools to use for a 

particular task and show knowledge of 

handling the tool  

Know which material is likely to give 

the best outcome   

Evaluate Know what makes a good evaluation Understand and demonstrate  what 

makes a good evaluation 
 

 

 

 

 

 

 

 

 



  

 

 

Links to Maths Curriculum to create topic-based Maths lessons 

 Maths objectives  How does this link to the topic? 

Measurement Y3: 

• measure, compare, add and subtract: lengths (m/cm/mm); mass (kg/g); 

volume/capacity (l/ml) 

• measure the perimeter of simple 2-D shapes 

Y4: 

• convert between different units of measure [for example, kilometre to 

metre; hour to minute] 

• measure and calculate the perimeter of a rectilinear figure (including 

squares) in centimetres and metres 

Y3: 

Make links to the size of giants and consider giving children the lengths of 

different giants to draw in chalk on the playground in metres. Then give them 

other objects to draw from the BFG which is relevant to the size of unit e.g. a 

snozzcumber in cm and a tiny pebble found in the BFG’s 

cave in mm. Give children different objects from the 

BFG and get them to choose the most appropriate unit of 

measure teach them about the relative size of units and 

sensible units of measure.  

Give the children shapes which represent the giants 

caves. They must work out which giant is the largest 

based on the perimeter of their cave. Give them a range of ‘cave shapes’ which are 

based on 2D shapes.  

Y4: 

Make links to Science lesson where the children built cars. Explain the giants ‘cars’ 

which they make from using cars as rollerblades have gone out of control and the 

giants are stuck in them. The children have to work out how far the giants have 

travelled in metres by converting km to m.  

Make links to BFG through time e.g. The BFG stole Sophie and it took him 2 hours 

and 14 minutes to get home. How long was this in minutes?  

Give children shapes which represent the giants’ caves. The children must work out 

which giant is the largest by measuring the perimeter. Make sure the perimeter is 

a rectilinear figure.  

Time  Y3: 

• compare durations of events [for example, to calculate the time taken by particular events or 

tasks] 

 

Y4: 

• solve problems involving converting from hours to minutes, minutes to seconds, years to 

months, weeks to days (GD only) 

Using the BFG, get children to compare different contexts from the book 

to compare durations of events e.g. time it 

took BFG to make his dream lab and time if 

took the giants to smash it up.  

Year 4 complete the same activity but with 

more sophisticated units of time which need 

converting.  

Statistics Y3: 

• interpret and present data using bar charts, pictograms and tables 

• solve one-step and two-step questions [for example ‘How many more?’ and ‘How many fewer?’] using 

information presented in scaled bar charts and pictograms and tables 

Y4: 

• interpret and present discrete and continuous data using appropriate graphical methods, including 

bar charts and time graphs 

• solve comparison, sum and difference problems using information presented in bar charts, 

pictograms, tables and other graphs 

Make links to their DT projects by desgining a range of instruments 

and gathering data to interpret which instrumnet they should go 

ahead and make.  

Make other links to the topic such as which giant the children believe 

it the meanest and create comparable data to look at the rest of the 

giants.  

Year 4 make links to Science to look at sound over a period of time 

and what happens to sound vibrations by using time graphs to 

represent this.  

 

Geometry  Y4: 

• describe positions on a 2-D grid as coordinates in the first quadrant 

• describe movements between positions as translations of a given unit to the left/right and 

up/down GD only 

Give the children positions on a 2D grid linked to the text such as 

the BFG has found a dream which needs catching and must plot 

where it is on the grid.  



  

 

 

Science (See separate planning)  Computing (DEC Curriculum) 
Forces 

Knowledge 
To know how things move on different surfaces. 
To know that some forces need contact between two objects. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Skills 
- using straightforward scientific evidence to answer questions or to support their findings. 
- setting up simple practical enquiries, comparative and fair tests  
- using results to draw simple conclusions, make predictions for new values, suggest improvements and raise 

further questions  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Digital Literacy (see Literacy planning where linked to Literacy)  

 

Using ‘explain everything’ to link to explanation texts.  Using ‘puppet pals’ to support 

understanding of character development and use of speech marks.  Creating own books 

based on narrative writing in ‘book creator.’  

  

 

E Communication and Collaboration  

Using our blog to update audience on our song using our own instruments and continue to 

share work with audience.   
 

 

   

My very own game   

https://mrandrewsonline.co.uk/my-very-own-game/  

12 activities. 1 lesson to then upload the finished project to the blog.  

  

Information Technology 

• Remove the background from images 

• Use photo editing tools to improve images. 

• Create digital books/posters by combining text, images, voice recordings, and videos. 

• Create a video by combining text, images and music. 

• Use a keyboard accurately with two hands to type and format documents. 

Computer Science 

• Design and create a prototype game and make improvements following feedback. 

• Review a game and make improvements by debugging. 

• Create a program using a range of events/inputs to control what happens. 

• Work with various forms of input/output. 

Digital Literacy 

• Explain why spending too much time using technology can sometimes have a negative 

impact and can give examples of activities where it is easy to spend a lot of time 

engaged online (e.g. games, films, videos). 

https://mrandrewsonline.co.uk/my-very-own-game/


  

 

 

 

States of Matter 

Knowledge 
To know if an object is a solid, liquid or gases. 
To know the difference between solids, liquids and gases. 
To know that some materials change state when heated. 
To know the part played by evaporation and condensation in the water cycle. 

 
Skills 

- identifying differences, similarities or changes related to simple scientific ideas and processes 
- making systematic and careful observations and, where appropriate, taking accurate measurements using 

standard units, using a range of equipment, including thermometers and data loggers 
- recording findings using simple scientific language, drawings, labelled diagrams, keys, bar charts, and tables  

 

Please see the other documents on the science shared area, such as; preloading, skills 

progression and skills sheet for ideas and to support planning. 

• Describe and explain some of the methods used to encourage people to buy things 

online (e.g. advertising offers; in-app purchases, pop-ups) and can recognise some of 

these when they appear online. 

 


